	SCHOOL NAME –TEACHER’s Lesson Plan

Poetry: A Level Literature: AQA Specification B 2018

	Lesson number: Essay Speed Dating                   Date: 

	Teacher: 

Class: 

Period:
	Homework:



	Link to prior learning(Context):

Students have previously studied three texts from the following list: one post-2000 prose text, one pre-1900 poetry text

and one further text: Time period
· Kate Atkinson When Will There Be Good News?  Post-2000

· Agatha Christie The Murder of Roger Ackroyd

· Samuel Taylor Coleridge The Rime of the Ancient Mariner  Pre-1900

· George Crabbe, Robert Browning and Oscar Wilde ‘Peter Grimes’, ‘The Laboratory’, ‘My Last Duchess’, ‘Porphyria’s Lover’, ‘The Ballad of Reading Gaol’ Pre-1900

· Charles Dickens Oliver Twist Pre-1900

· Graham Greene Brighton Rock

· Ian McEwan Atonement Post-2000

· William Shakespeare Hamlet Pre-1900
Students are now studying extracts from a range of crime texts, developing their sense of the genre and its features. Additionally, students are working on their ability to answer essay questions based on an unseen crime extract.
	Information on group: SET:                 

BOYS:              GIRLS:                                              SEN: 0   EAL: 0  G/T: 0 FSM: 0


	Pupils’ Learning Objective:

I will have further developed my understanding of how to effectively answer crime exam questions.

	Aims:

4.2.1 Elements of crime writing

In the case of Elements of crime writing, many of the texts pre-date the crime fiction genre that emerged as a recognisable literary genre in the mid-19th century and with academic recognition in the 20th century. However, in all the texts a significant crime drives the narrative and the execution and consequences of the crime are fundamentally important to the way the text is structured. All set texts are narratives which focus on transgressions against established order and the specific breaking of either national, social, religious or moral laws. The focus in this component must be on ‘Elements’ and students need to consider the elements that exist in each of their texts. The elements that might be explored, depending on the individual text, include:

·  the type of the crime text itself, whether it is detective fiction, a post-modern novel, a revenge tragedy, an account of a life lost to crime

·  the settings that are created as backdrops for criminal action and for the pursuit of the perpetrators of crime: both places and times will be significant here

·  the nature of the crimes and the criminals, the criminals’ motives and actions

·  the inclusion of violence, murder, theft, betrayal

·  the detection of the criminal and the investigation that leads to his or her capture or punishment

·  how far there is a moral purpose and restoration of order

·  guilt and remorse, confession and the desire for forgiveness

·  the creation of the criminal and their nemesis, the typical detective hero

·  the sense that there will be a resolution and the criminal will be punished

·  the victims of crime and the inclusion of suffering

·  the central motifs of love, money, danger and death

·  punishment, justice, retribution, injustice, accusation, the legal system, criminal trials and courtroom

· dramas, imprisonment, death

· the structural patterning of the text as it moves through a series of crises to some sense of order

· the specific focus on plotting

· the way that language is used in the world that is created; there may be use of a criminal register, legal register, police register

· the way that crime writing is used to comment on society, particularly the representation of society at particular historical periods

· ultimately, how crime stories affect audiences and readers, creating suspense, repugnance, excitement and relief.
	Keywords:

	Resources:

· Trial Exam Answers.
· MIND THE GAP sheet.

· Student Essays.

· Feedback Sheet.
	Intended Learning Outcomes:

All students will have a clear understanding of how to answer exam-style questions.

Most students will have a confident understanding of how to clearly answer exam-style questions

Some students will have a sophisticated understanding of how to confidently answer exam-style questions.

	Time:


	Activities:
	Assessment Method
	Learning Style

	
	Starter:
	
	

	10 min
	Hook: Test Feedback.
Consider: how do you think the test went? How effective was your preparation?
Class feedback: Run through test feedback, using the mark scheme.
	Questioning

Verbal

Written

Observation

Testing

Homework

Follow up exercises

Self-evaluation
	Visual

Auditory

Kinaesthetic



	
	Phase One (Main Theme/Activity)
	
	

	15 min
	Get students into groups (must be even numbers).
[Students could be grouped according to ability, either in ability pairings or with a more able student leading.]
Students should sit in their groups (preferably six), with an inner circle of three and an outer circle of three facing one another.
Students should then have their essay returned to them and be given a moment to look over the feedback.
At this point, students should swap essays with their partner and read the other’s work for three minutes.

They then have three minutes to feedback to one another, using the feedback grid as a guide.

Repeat.
	
	

	
	Development:
	
	

	20 min
	Students should then, individually, complete their feedback sheet, considering what they’ve learned by looking at their own essay and those of the others in their group.
[The teacher should circulate, ensuring all students are on task, supporting weaker students and stretching more able students.]

Explain to a partner what you need to improve about your own work.
Make a significant improvement to your essay.
[The teacher should circulate, ensuring all students are on task, supporting weaker students and stretching more able students.]

[Students could be paired according to ability, either in ability pairings or with a more able student leading.]
	
	

	
	Review of Progress:
	
	

	5 min
	What improvements have you made? How?
How do you need to alter your preparation in order to improve your grade?

Class feedback.
	
	

	Stretch & Challenge: 


	Lesson Evaluation:



	Assessment Objectives:

AO1: Articulate informed, personal and creative responses to literary texts, using associated concepts and terminology, and coherent, accurate written expression.

AO2: Analyse ways in which meanings are shaped in literary texts.

AO3: Demonstrate understanding of the significance and influence of the contexts in which literary texts are written and received.

AO4: Explore connections across literary texts. 

AO5: Explore literary texts informed by different interpretations.


Essay Speed Dating
	Student Name:
	What content did they include that I didn’t?
	What could I learn from them?

	
	
	

	Any other notes/ideas:

	
	
	

	

	
	
	

	

	Having read other people’s essays, what could I do to improve my own work?

	


AO1: Articulate informed, personal and creative responses to literary texts, using associated concepts and terminology, and coherent, accurate written expression.

AO2: Analyse ways in which meanings are shaped in literary texts.

AO3: Demonstrate understanding of the significance and influence of the contexts in which literary texts are written and received.

AO4: Explore connections across literary texts. 

AO5: Explore literary texts informed by different interpretations.
Meeting the Mark Scheme

	
	Criteria

	Band 5 (21–25)

perceptive/assured
	AO1
	perceptive, assured and sophisticated argument in relation to the task
assured use of literary critical concepts and terminology; mature and impressive expression

	
	AO2
	perceptive understanding of authorial methods in relation to the

task

assured engagement with how meanings are shaped by the methods used

	
	AO3
	perceptive understanding of the significance of relevant contexts in relation to the task

assuredness in the connection between those contexts and the genre studied

	
	AO4
	perceptive exploration of connections across literary texts arising out of generic study

	
	AO5
	perceptive and confident engagement with the debate set up in the task

	
	

	Band 4 (16–20)

coherent/thorough
	AO1
	logical, thorough and coherent argument in relation to the task where ideas are debated in depth

appropriate use of literary critical concepts and terminology; precise and accurate expression

	
	AO2
	thorough understanding of authorial methods in relation to the task

thorough engagement with how meanings are shaped by the methods used

	
	AO3
	thorough understanding of the significance of relevant contexts in relation to the task

coherence in the connection between those contexts and the genre studied

	
	AO4
	logical and consistent exploration of connections across literary texts arising out of generic study

	
	AO5
	thorough engagement with the debate set up in the task



	
	

	Band 3 (11–15)

straightforward/relevant
	AO1
	sensibly ordered ideas in a relevant argument in relation to the task

some use of literary critical concepts and terminology which are mainly appropriate; straightforward and clear expression

	
	AO2
	straightforward understanding of authorial methods in relation to the task

relevant engagement with how meanings are shaped by the methods used

	
	AO3
	straightforward understanding of the significance of relevant contexts in relation to the task

relevant connections between those contexts and the genre studied

	
	AO4
	explores connections across literary texts arising out of generic study in a straightforward way

	
	AO5
	straightforward engagement with the debate set up in the task

	
	

	Band 2 (6–10)

simple/generalised
	AO1
	a simple structure to the argument which may not be consistent but which does relate to the task

generalised use of literary critical concepts and terminology; simple expression

	
	AO2
	simple understanding of authorial methods in relation to the task

generalised engagement with how meanings are shaped by the methods used

	
	AO3
	simple understanding of the significance of relevant contexts in relation to the task

generalised connections between those contexts and the genre studied

	
	AO4
	simple exploration of connections across literary texts arising out of generic study

	
	AO5
	simple and generalised response to the debate set up in the task

	
	

	Band 1 (1–5)

largely irrelevant, largely misunderstood, largely inaccurate
	
	some vague points in relation to the task and some ideas about task and text(s)

the writing is likely to be unclear and incorrect; if it is accurate the content will be irrelevant

little sense of the AOs in relation to the task; little sense of how meanings are shaped; little sense of any relevant contexts; little sense of any connection arising out of generic study; little sense of an argument in relation to the task



	Now look at your own work!

Use this guide to see whether you’re meeting the necessary marking criteria.

Use the colour code to check. Grab a felt tip in the same colour and CIRCLE or UNDERLINE where you have used this skills in your work.
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Mind The Gap:

	Mark Scheme Link:
	Done?
	Skill Level
	Example

	perceptive, assured and sophisticated argument in relation to the task
	
	
	

	assured use of literary critical concepts and terminology; mature and impressive expression
	
	
	

	perceptive understanding of authorial methods in relation to the

task
	
	
	

	assured engagement with how meanings are shaped by the methods used
	
	
	

	perceptive understanding of the significance of relevant contexts in relation to the task
	
	
	

	assuredness in the connection between those contexts and the genre studied
	
	
	

	perceptive exploration of connections across literary texts arising out of generic study
	
	
	

	perceptive and confident engagement with the debate set up in the task
	
	
	


If a skill is missing, why not ADD IT IN to improve your work?

	Improvements:




